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To examine the instructor's use of humor in influencing course evaluations
Abstract
Humor is an aspect that plays a significant in communication. Just as is used in psychology, medicine, and literature, humor is also used in the classroom setup. It has been established that humor is a tool that is effective for teaching. This paper finds that use of humor captures and maintains the attention of students, creates a positive relationship between the instructor and learners, minimizes tension and stress within the learning environment, facilitates learning in addition to supporting good retention, develops creativity as well as generally streamlining teaching.  While exploring the concept of using humor by instructors to influence course evaluations, this paper outlines an analysis of both ethical and unethical implications in regards to using humor in learning. A conclusion is made that for positive results in using humor by instructors to be obtained, instructors should be trained to apply this in the noble spirit so as the humanizing strategies of teaching are appealed to. Having an understanding of the positive impact of the use of humor in the class set up would, in turn, encourage the artful use of humor by instructors. 
Literature review
Use of humor in learning
Among essential qualities of a teacher, possession of a sense of humor is included (Candela, 202). In a class setting, the instructor invokes the sense of humor by calling to jokes, allusions, funny analogies, comic or irony, plus teasing, ridicule or sarcasm. Chiarello (24) adds that using unconventional associations unusually; role plays, appealing to fantasy illumination, gender stereotyping include more ways of building humor in the classroom. Addressing funny questions in oral examinations could also be a way in which the instructor brings about relation and alleviates the atmosphere. For the use of humor by the instructor to achieve its objective, it must not carry with it the humiliating, derogatory, and caustic aspects that affect parties involved (Englert, 48). 
According to Candela (219), when a teacher uses humor he causes the student to view life positively since in the process, the teacher transmits comfort, trust, benevolence, and relaxation. Chiarello (30) provides that an effective teacher must be the one that can form connections, creating a warm atmosphere with unmatched power of transmitting energy to a learner. As such, it is important that instructors be trained on the role of humor in teaching. The training has to be beneficial to instructors whose orientation towards humor is strong to help them understand the ethical limits while using humor. The sense of humor in instruction implies that the instructor can express creative and spiritual expression to capture students' attention by appealing to emotion (Nadler and Clark, 333). When positive emotion is appealed to, naturally while dealing with students, the implications are distinguishable. This is viewed in the manner in which its link with positive experiences supports motivation in learning thereby increasing learning power and academic achievement (Englert, 49). 
There are numerous psychological and cognitive benefits when humor is used relevantly.  Lei Cohen and Russler, (326) states that it maintains the attention of students in addition to arousing curiosity. The art also contributes to the development of requests thinking and attention (Nadler and Clark, 336). According to Candela (205), the use of humor by instructors develops the skill of critical thinking, nuanced communication. As a result, fun is introduced in the learning process. Boring routines are eliminated by a sense of humor and learners are thrilled to get out of patterns by creating new approaches. Socialization of learns gets to be enhanced when humor is incorporated in learning hence strengthening the groups of learners (Chiarello, 36). 
Theories on humor
Thinkers have looked into the concept of humor and developed divergent views regarding it. For instance, Piemonte (381) despises the use of humor with the reason that it is directed against other people with contempt and malice. Other reasons for thinkers who despise the use of humor include the belief that laughter takes forms that are offensive and normally occurs during the manifestation of competitive spirit between people, where some people show their superiority over their counterparts (Nadler and Clark, 334). Englert (49) and Candela (221) provide an analysis of humor from the moral dimension. They, therefore, develop a conclusion that use of humor can bring about moral issues. 
The above analysis presents three theories of humor namely; the superiority theory, the aggressiveness theory, and the incongruity theory. The superiority theory is to the effect that pleasure to call to humor is derived from the feeling of superiority of the person laughing (Lei et al., 330). The aggressiveness theory, on the other hand, is described from the psychoanalytic perspective where it is considered to be a disguised form of aggressiveness (Nadler and Clark, 336). The incongruity theory is based on the idea of discrepancy between whatever is expected and what is received (Riesch, 768). 
Research questions/hypothesis
· Use of humor minimizes tension that exists between an instructor and the learner.
· Use of humor by instructors enhances the learners' understanding of course instructions.
Methodology
The study that sought to establish the impact of using humor by instructors to influence course evaluations took place in a class that has more than 100 students studying more than five subjects. The sample size of the study was 20 students and five instructors. The choice of the sample size was based on the convenience of access since the researcher is a course mate. The selected participants were issued with a questionnaire that needed them to respond to issues regarding the use of humor in learning. Before responding to the question, the respondents were required to indicate whether they were learners or instructors and then indicate their gender and age. These elements were critical in determining what each category views the role of humor in studying. The instructors were selected by the researcher's understanding of their level of use of humor in that those who were considered to be very humorous, as well as those who were known for not being humorous, were included. This was for purposes of getting information from people with different beliefs as regards use of humor in this context. Some of the questions required the participants to state whether they liked the use of humor in learning and provide reasoning for their answer, what effect humor has to the relationship between instructors and students as well as the relationship among students, the effect of instructors' use of humor on course evaluations.
Results
The total number of respondents was 25. This included 20 students and five instructors. Of the 20 students, 12 were female while 8 were male. The five instructors included two females and three males. 15 students stated that they liked the use of humor in learning, three had their likes to using humor on conditions while two stated that they do not like the use of humor in learning at all. Three instructors stated that they liked the use of humor in learning, 1 liked the use of humor on condition while one disliked the use of humor. 15 students indicated that use of humor by instructors created rapport between students and the instructors, three students indicated that creation of rapport would depend on the effect particular humor has on the student and the instructor, while two stated that humor does not create rapport between the instructor and learners. Three instructors admitted that use of humor in learning creates rapport between the learner and the instructor, one stated that the effect of the created humor on the recipients determines whether rapport would be created or not, while one instructor stated that use of humor does not create rapport. Ten students stated that use of humor by instructors enhances the performance of learners during course evaluations, 18 students stated that enhancement of performance in course evaluations depended on the effect of humor on students while two students stated that the performance during course evaluations had nothing to do with the use of humor. Three instructors stated that use of humor in learning enhances student performance during course evaluations, one stated that influence on performance would depend on the effect of humor on the student while one said that there is no connection whatsoever between the use of humor and student performance during course evaluations. 
Discussion
The number of respondents who liked the use of humor as well as believed that humor positively impacts learning and performance in course evaluations was greater when compared to the number of respondents who had a contrary view. These results are reflected in the literature review above where we find that most respondents admitted to having a relaxed learning environment where humor is incorporated as well as the existence of healthy relationships between students and instructors as well as among students. Both instructors and students, to a greater extent, admit that there is an improvement in course evaluations among students when instructors use humor in teaching. 
Implications
Use of humor may have a positive impact as far as influencing course evaluations is concerned, provided that it is used relevantly as indicated earlier on in the literature review. It is important to note that not all students enjoy learning with a sense of humor and it is upon the instructor to single out such students who are few and learn to deal with them in a way that supports their learning.
Limitations
Sample size presented a limitation in that out of a possible 100 students only 20 were used in the research. This could have been occasioned by the fact that the students were asked to volunteer in participating in this study, which may not have been an adequate encouragement to invite participants. Another limitation is that students were drawn from only one course.
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